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Michael Serizawa Brown
81 Birch Street
Bangor, ME 04401

January 29, 1991

Mr. Yvon Labbé, Director
Franco-American Center
126 College Avenue
Orono, ME 04469

Dear Mr. Labbé:
I understand that the University of Maine is interested in learning about university multi-

cultural affairs organizations' effectiveness. The purpose of my letter, therefore, is to tell you how one
of those organizations, the Franco-American Center, has affected one minority student.

I am a twenty-eight year old Japanese-American, studying American history in the graduate
program at the University of Maine, Orono. As you may recall, I first became acquainted with the
Franco-American Center in February of 1990 through my involvement with the Coalition on Diversity.
Since that time, my involvement with the Center has continued, and, moreover, has included since
October of 1990, researching the Center's founding.

Doing the research  has been an important academic exercise. By talking with you and others
who had been involved with the Center's founding, I have begun to understand the founders' efforts to
reclaim their sense of self-worth, a right denied to them by the prejudices and ethnocentricism of the
Anglo-Saxon majority. The founders' sense of self-worth had been violated by ostracism; the French
in Maine were made fun of and denigrated for their accents, their names and their religion. It had been
violated by the state; in public schools, children who used French words were literally punished for
speaking their mother tongue. They, children and adults both, were punished for showing their faces in
public places.

But how did this academic exercise affect this minority student? How did the academic
exercise translate to a personal experience? How did it lead to this Oriental-American's empathy with
the experience of the Franco-American founders? Because they fought to regain their sense of dignity.
Because they fought to understand the ways in which they had been violated. Because they felt anger
at the injustices and indignities that had been forced upon them; and they came to reject those
injustices and indignities; and they came to reclaim their birth and their language and their faces. They
came out from hiding behind the names of the Anglos. They came out from hiding away their mother
tongue, and they came to showing with pride their faces in public places. And once they became angry
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and began fighting, they painfully but surely began to see the beauty of their own faces. They
reclaimed their right to speak loudly and not in whispers. And they claimed back to themselves the
right to feel good about themselves.

This Oriental-American refused to buy rice. This Oriental-American refused to eat in Chinese
or Japanese restaurants. This Oriental-American refused to speak his mother tongue in public places.
This Oriental-American hid from expressive Anglo-Americans, and this Oriental-American hid away
from others who, though more quiet, carried faces like his. This Oriental-American refused to show in
public places his Oriental face.

But this Oriental-American now buys rice in the grocery store. He no longer cares what the
cashier, upon seeing the bags of rice, will think of him! He now eats regularly at local Oriental
restaurants (in fact, he even asks for chopsticks, even if the server is not Oriental!). He has begun to
learn about the history of his own mother, and he has begun to learn about the history of others, too, in
this country who have carried faces like his. He has begun to form friendships with others who,
though not carrying faces exactly like his, carry parts of it that are very much like his own. And he is
discovering that these people actually are proud of themselves! They actually feel good about who they
are! And they refuse to any longer speak softly in hidden corners to hide who they are or where they
had come from. They could do that! So the Oriental academic asked himself, Why could not he?

Respectfully,

Michael Serizawa Brown
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REVOLUTION:

THE COMING OF FAROG, 1970–1972
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Revolution: The Coming of F.A.R.O.G., 1970-1972

By Michael Serizawa Brown

An Abstract of the Thesis Presented in Partial
Fulfillment of the Requirements for the Degree of

Master of Arts (in History)

In 1970 a group of Franco-Americans at the University of Maine, Orono
began meeting to discuss the creation of a new Franco-American ethnic identity.
By the end of 1972, they succeeded in establishing a formal Franco-American
program.

They succeeded for several reasons. Like some Franco-Americans of their
time, they felt acutely the loss of their ethnic group's former ties to a proud
French-Canadian heritage; they learned from other movements of their own time
how to go about redefining their group's identity; and the administration of the
University of Maine, Orono provided some of the material resources that the
group needed in order to make it formally established program.
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CHAPTER ONE

THE FRENCH CANADIAN HERITAGE AND LA SURVIVANCE

The young Franco-Americans' ancestors had lived closely tied to a rich, varied and extensive
French-Canadian tradition that had provided to them a sense of their identity. Their history included an
ethnic identity traceable to 18th century relations with the English, ties to a tradition of cultivating the
land, the experience of emigration to a new country, and ties to family and religion.

The North American French had a strong sense of their French ethnic identity as a result of
their relationship with the English in Québec. In 1713 the British took control over the land where
Acadians lived. By the mid 1750s, with increases in tensions between the British and the French, the
former expelled the Acadians from their homes and scattered them throughout different parts of the
North American continent.1 In 1767, the British government granted to a few Acadians their requests
to settle in some of its areas, and in 1780, Lieutenant Governor Carlson and other British officials
helped others acquire land and develop farms.2

By the beginning of the 1820s, however, British officials were imposing increasingly harsh
measures over Québec Francophones. In 1822 they introduced the Union Bill, proposing to unite
Upper and Lower Canada and to abolish French as an official language.3 The bill, although never
passed, marked a milestone in the relations between Anglophones and Francophones in North America
and directly contributed to the latter's rebellion against British domination in what became known as
the Patriot Movement. Up to 50,000 Francophones in Lower Canada signed petitions opposing the
bill. By the end of the decade, Patriot leader Louis Joseph Papineau had stirred fervent opposition
against British rule.4 During the following decade, tensions between Anglophones and Francophones
were exacerbated by the difference in social positions each occupied. In 1834 for example, although
French-Canadians comprised 75% of the entire Québec population, they held less than 25% of all
public offices.5 By 1837, there was a full-scale rebellion against British rule, and many sought refuge
by immigrating to New England.6

French-Canadians' sense of their ethnic heritage survived in the United States not only because
of memories of the Acadian expulsion and subjugation to British rule, however, but also because of
other reminders about the circumstances of their separation from their homeland. Leaving Québec was
the result not of any innate desire to quit their homes, nor was it due solely to British rule. It was the
result also of economic necessity.

After the 1830s, French-Canadians became increasingly vulnerable to economic depression.
More than ever before, they found themselves cultivating their farmlands not only for their own needs,
but for the market.7  One result was that their fortunes became increasingly dependent upon market
conditions, and losses became harder to recover. As farmers became more entrenched in producing for
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the market, they became more dependent upon mechanization of farm production and, as a
consequence, upon creditors. Meanwhile, tax burdens were increasing, the banking system had not
caught up to the new demands for market production, and the credit system was precarious. By the
1830s the stage was thus set for the severe economic depression that would follow in the 1860s and
1870s.

There began to be severe scarcity of land in rural areas.8 Exacerbating the prevailing conditions
was the fact that the farms were not producing as well as they had in the past, and the Québec
government was doing little to provide people in the country with alternate means of bettering their
lives.9 There were few public works to provide jobs for the unemployed, roads and other means of
communication were poor, and few opportunities existed for educating children.10 Many Québec
farmers found themselves living in poverty and, although cherishing great love for the land, seeking
means other than cultivation of their farms to ensure the survival of their families.

Economic incentives to drive farmers from their land came not only from the push from
impoverishment in Québec, but also from the pull upon French-Canadians from the United States. The
first mass exodus of French-Canadians had occurred in the wake of the Patriot Rebellion of 1837-
1839, but many of those who had left returned after being granted amnesty by the British government.
Permanent emigration began later in earnest when the Civil War offered opportunities for young men
to escape the impoverished conditions of their homeland. As many as 40,000 young, French-Canadian
men joined the Union Army.11

Between 1860 and 1870, French-Canadian emigration in general was increasing. In different
parts of New England, French immigrants were flooding community populations. In Fall River,
Massachusetts the French population rose from 107 to 1,129. In Worcester, Massachusetts it rose
from 386 to 2,805, and in Biddeford, Maine it rose from 432 to 1,680.12 By 1880, the city's population
had become 75% French and was commonly known as "the French Patch."13 After the 1870s, the
development of textile mills in New England lead to unprecedented demands for wage labor.14 By the
1880s, the mammoth Amoskeag Mills of Manchester, New Hampshire had contracted with railroads to
transport thousands of French-Canadians for its work force.15 It also began a massive advertising
campaign in Québec newspapers.16 By the end of the 1880s, the newly-laid Boston and Maine
Railroad was daily transporting entire families from Québec.17 New England mills' demand for and
intensity of recruitment efforts of French-Canadians as laborers was evident in one mill recruiter's
boast that he had requests to recruit as many as fifty French-Canadian families at a time.18

The French-Canadian farmers had never wished to cut off ties to land and home in Québec.19

In order to survive, however, they had had little choice. Geographically breaking with Québec did not
mean that they completely severed ties with the beloved homeland. On the contrary, they sought to
bring with them as much of their former life as possible. The result was their tenacious desire to
maintain their ethnic and cultural heritage, a desire manifested in their efforts to preserve their
language, religion, traditions and institutions, what came to be called la survivance.20
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La survivance formed the base upon which French-Canadians, in their new and often hostile
environment, attempted to preserve remnants of their former life and thereby maintain a strong sense of
their French-Canadian ethnicity. It was propagated by institutional structures within Franco-American
culture and affected every aspect of Franco-American life. Its institutions in New England included the
ethnic-centered neighborhood, the family, associations, the Franco-American press, and the Catholic
Church. During its hiatus, each of these institutions of la survivance played a pivotal role in instilling in
Franco-Americans a strong, positive sense of their ethnic and cultural identity.

French-Canadians, usually out of their own choice, sought their own when choosing a place to
live. Often-times the quarters were ghetto-like in their population density and living conditions, but
many of their inhabitants nevertheless felt a sense of security from living with members of their own
ethnic group.21 In the ethnic enclaves, they were able to concentrate their energies outside of work into
their interest in their families.22

The French-Canadian safe-guarded traditions of the home. The French immigrants believed
that one of the most effective ways of ensuring the survival of their culture was through the family.23

The family encouraged marriage within its own ethnic group.24 It was in the family where parents
taught their children their language and their faith.25 The home was where the mother instilled her
children with love for the French language, God, and French-Canadian traditions.26 The home
reinforced both class and ethnic consciousness, and ubiquitous gatherings of several families during
the evening further encouraged ethnic solidarity.27

Social organizations and associations supported la survivance. They not only served as mutual
aid societies, but also encouraged the preservation and maintenance of the French-Canadian culture.28

Between 1865 and 1880, there were thirteen annual and biannual conventions of French-Canadian
associations in New England.29 In 1865, the New York chapter of the Québec La Société St. Jean
Baptiste invited all French-Canadians in the region to convene to discuss the preservation of the
French language.30 Beginning around 1880, additional New England chapters of the society sprang
up.31 In 1896, Franco Americans in Manchester, New Hampshire founded L'Association Canado-
Américaine, the first Franco-American mutual benefit society.32 By the turn of the twentieth century,
New England had a strong network of La Société St. Jean Baptiste established. By 1910, New
England members alone numbered more than 10,000.33 Gatherings and meetings to discuss
preservation of the French tradition in New England took place not only in different locations in local
meetings, moreover, but also in Québec where Franco-American leaders often gathered to discuss
strategies and goals.34

The press was another significant pillar of la survivance. During the 19th century Franco-
Americans founded a plethora of French-language journals. As early as 1837 French-Canadian
immigrants founded Le Patriote Canadien. In 1867 others founded Le Protecteur Canadien. In 1869
Ferdinand Gagnon began a series of newspapers intended for French-Canadian audiences. Le
Messager was established in 1868, L'Écho du Canada and L'Ouvrier Canadien in 1870, Le Travailleur
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in 1874, L'Étoile in 1892, and Le Courier du Maine in 1906 among others.35 Between 1860 and 1880
Franco-Americans had founded more than forty different newspapers.36 In 1898 alone, there were four
French dailies and approximately twelve weeklies in publication.37 They served la survivance by
encouraging preservation of the French-Canadian language and culture and resistance to assimilation
into the Anglo-American culture.38

One of the most powerful institutions was the Catholic Church. The first French immigrants
had made an attempt to practice their faith in New England churches. Some Irish bishops, wishing to
assimilate the newcomers, initially welcomed them when their numbers first began to increase
significantly during the 1860s. They had felt that an increase in their ranks would result in a greater
dispersal of financial burdens for all.39 There were soon conflicts, however. Many immigrants found
that often the Irish-dominated parishioners did little more than tolerate their presence.40 Tensions were
exacerbated, moreover, by fundamental differences between the French-Canadian and the Irish-
American Catholic Church.

In the French Catholic Church, the curé exercised a great deal of power. In the Irish Catholic
Church, local parishes had little power.41 In the former, officials, called marguillers and elected by
parishioners, supervised the financial affairs of the parish. Moreover, pastors were not directly under
the control of the Bishop but under that of a parish council.42 In the Irish-dominated American
Catholic Church, however, the pastor was directly responsible not to a parish council, but to the
Bishop. Likewise, control over financial affairs was the responsibility of the Bishop and not of the
parish. The new French-Canadian immigrants, not used to the new system and quickly learning that
the Irish-dominated Church was different from theirs and that it did not emphasize the French
language, contributed little to Church funds.43 The immigrants sought to, in their means of worship,
adhere to the traditions they had known in Québec.

Between the 1850s and 1870s, French-Canadian curés, wishing to preserve their own way of
worship, became determined to found their own parishes and churches.44 They sought to preserve their
church with great ardor. Between 1836 and 1850, 12 French-Canadian priests were in New England.45

During the 1850s, the number nearly doubled to 20.46 In 1850, Franco-Americans established their
first church in New England, Saint Joseph in Burlington, Vermont.47 During the 1860s, the number of
French priests more than doubled to 44.48 By 1891, there were 86 French-Canadian parishes in
addition to 70 others in which the French were dominant.49 Between 1891 and 1909, the number of
parishes increased even more, from 86 to 202.50

With the establishment of French parishes came the parish schools.51 By 1909, of 327
Catholic schools in New England, 133 were French-Canadian and, of 155,000 students attending them,
55,000 were of French background.52

As early as the 1880s, the French-Canadian Catholic Church had become firmly established in
New England, and major conflicts with the Anglo-American Catholic Church took place.53 Tensions
increased when Irish bishops became progressively more reluctant to name French-Canadians as
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pastors.54 There were also other sources of tension. In 1883, Father Bédard, pastor in Fall River,
Massachusetts, incurred the hostility of the Irish when he refused to support strikers.55 Within the
next decade, there were additional conflicts between French and Irish Catholics in Massachusetts,
including one in 1888 at Haverhill and one in 1893 at Fitchburg.56 There was conflict in 1897 at North
Brookfield, when the curé, despite his earlier promises, refused to use the French and English
languages equally in the parish school and permitted, during services, only five minutes of use of the
French language while devoting a full half hour to that of English.57 

There were other similar conflicts. In 1894 at Danielson, Connecticut, Franco-Americans
refused to contribute to the construction of a school where the French language would not be taught.58

The French-speaking parishioners had demanded a French parish school and a French-Canadian curé
but the Bishop, based in Hartford, refused.59 At St. Anne's parish in Woonsocket, Rhode Island,
Franco-American parishioners conducted a strike in order to have a French-speaking priest appointed
head of their parish.60 In the Corporation Sole controversy of 1909 in Maine, French-Canadians
fought against the Anglophone Church's attempt to assimilate them by naming English-speaking
priests to French-speaking parishes.

The extent to which la survivance influenced Franco-American identity is evident not only in
the history of French-Canadian immigration to the United States and institutional support structures,
but also in its effects upon various aspects of Franco-American life. Among these were participation in
labor movements, sports, and efforts to preserve the French language.

Prejudice had discouraged French participation in labor efforts. Initially, Anglophone-
dominated labor organizations, including the Knights of Labor and the American Federation of Labor
did little to welcome the French immigrants.61 Both, in fact, announced that they favored restrictions
upon immigration.62 Apathy at best from the labor unions coincided with open hostility from native
workers. In the 1870s at Rochester, New York the natives inveighed against workers of French descent
through their weekly, The Anti-Monopolist, by accusing them of being a moral threat to "honest"
Americans.63 During the 1880s, mule spinners at Fall River refused to work with French-Canadian
immigrants.64 In Lowell and Manchester, Irish workers' harassment of French immigrants included
throwing stones at the latter and demanding that they speak the English language.65 As tensions during
the decade between the Anglophone Irish and the Francophone French-Canadians were already high
due to differences in religious worship, discrimination and hostility occurring at the workplace only
further polarized the two ethnic groups.66  

It was not only prejudice from native workers, but also French-Canadian tradition and la
survivance that had contributed to lack of participation. The Anglo, Irish and Scottish workers had had
a tradition of participation in labor movements.67 The traditions by which the French-Canadian worker
lived, however, emphasized directing energy towards the preservation of their culture. Energy not spent
on the culture or the faith, moreover, were directed towards personal amusements. In saloons, French
workingmen gathered with their own. In Worcester, Massachusetts, the first saloon arrived with the
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first wave of Canadian immigrants, and within the next two decades, four others were established to
serve the workers' needs.68

Amusements had a major effect upon work habits and schedules. During the 1870s employers
in Southbridge, Massachusetts resigned themselves to closing down their factories on January 1st for
the benefit of their Canadian workers.69 In addition, the immigrants used the American July 4th
holiday in conjunction with St. John the Baptist celebrations to, for a period exceeding six or seven
days, revel and celebrate with other French-Canadians.70 Typically, a male worker would leave work
for fishing and hunting trips, and teen-aged girls and boys would alternate between work and school.71

The work habits of the Franco-American worker included making ample allowance for maintaining
and engaging in activities with fellow French-Canadian immigrants.

The French-Canadian workers themselves realized the extent to which activities other than
employment and collective action played a significant role in their lives. By 1891 in Worcester,
concerned French Canadian elites and laborers worked together to begin a temperance movement to
impose prohibition.72 Hostility from natives, as well as French-Canadian tradition thus discouraged the
first immigrants' participation. Ferdinand Gagnon, founder of several French-language journals in
New England, himself reflected that, during the decades between 1860 and 1880, the French-Canadian
worker did not sympathize with native workers.73 A typical example of feeble participation was the
February, 1877 strike at the Wamsutta Mills. Approximately 2,000 workers stopped work to protest a
wage decrease, and of 32 workers who did not cooperate, 26 were French-Canadians.74

As in celebrations, when Francos first began to participate in labor activism in significant
numbers, it was motivated largely by the cause of ethnic solidarity. In 1884 at Fall River, French
immigrants showed for the first time in their history in the United States support for striking
workers.75 On St. Patrick's Day in 1886, French-Canadian immigrant workers united in a strike with
their Irish counterparts in a rare example of cooperation between the two ethnic groups.76 During the
1890s, Franco participation increased even more.77 At Holyoke, Massachusetts in 1891, Irish and
French workers united in a work stoppage that was severe enough so that more recent immigrants
from Italy had to be called in.78

Later in the decade, the French workers' sheer numbers
made them an important ally. At Fall River in 1898, the native Mule Spinners Union recruited them
because they comprised 42% of all textile workers and, as a result, would have made any labor effort
unsuccessful without their cooperation.79 On other occasions, French workers teamed with other
immigrant groups, such as the Poles.80 By the time of the 1922 Amoskeag Mills strike at Manchester,
New Hampshire, however, Franco-Americans in general had not yet committed themselves
unequivocally to labor movements.

The Franco-American community was divided by bitter quarrels between worker and elite, and
its overall support for labor activities was eclipsed by those of smaller and more recent immigrant
groups, including the Poles and Greeks.81 Some quarters, including the French newspaper L'Avenir
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national openly opposed strikes.82 In other strikes at other mills during the 1920s, too, Francos played
only a minor role.83 Prejudice and difference in traditions had contributed to la survivance's emphasis
upon ethnic-centered activities to keep Francos from ever giving themselves wholeheartedly to
American labor movements.

In other Franco activities, including sports, emphasis upon ethnic solidarity played a decisive
role. Baseball was one such sport. For a period of six decades, between 1870 and 1930, baseball
became Rhode Island Francos' favorite amusement. The sport provided both an opportunity to gather
with others of their own ethnic background and a means of amusement. It provided also a sense of
ethnic solidarity when all-French teams played against all-Anglo teams.84 As early as the 1880s
thousands attended local games.85 By 1897, under demand from its readers, the French language
journal La Tribune began listing both minor and major league baseball scores.86 A decade later, in
1908, it was listing both local, as well as national baseball scores.87 By 1905, there were four amateur
and semi-professional baseball teams based in Woonsocket, three of which were composed entirely of
Franco-Americans.88 Outstanding French players, including Napoleon Lajoie, became the source of
pride for Woonsocket's Franco community, and the journal La Tribune carried almost daily reports of
his games.89 During the Sentinellist Crisis of 1924-1929, Sentinellist leaders formed a baseball team
to generate revenue for their cause.90

Emphasis upon preservation of the French language, perhaps more than in any other realm,
reflected la survivance's hold upon Franco-American life. French immigrants used a variety of means
by which to preserve their language in addition to using the institutional structures - mutual
associations, the family unit, the press and the Catholic Church. Frequent visits to Québec and to
French relatives in different parts of New England was one way. Even after French-Canadian workers
had gained a good reputation from mills for their hard work, they elicited a common complaint as a
result of their habit of continually changing places of employment at irregular intervals in order to
make sojourns lasting months and sometimes years to relatives in Canada or different parts of New
England.91 At the Amoskeag Mills, for example, during any one year 30-40% of French-Canadian
workers on the payroll were absent.92

Maternal leaves, too, relieved employers of French workers for a year or more.93 It was
through the preservation of ties to their French culture through informal activities, such as visits with
kin that, in addition to participation in structural institutions, reinforced the preservation of the French
language. For the Francos, loss of the ability to speak the French language was tantamount to losing
ties to French-Canadian culture and to God.94

La survivance, despite its enormous role in shaping the Franco-American identity, fought its
last significant battle in Rhode Island. The Franco Church began in 1924 what would be the greatest
and, ultimately, fatal battle for la survivance. French-Canadians refused to contribute to the
construction of diocesan high schools in Providence, Rhode Island. Leaders of what became known as
the Sentinelle Affair asserted that the Anglo-dominated Irish Catholic Church was trying to forcibly
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assimilate the Franco-Americans. Both sides fought the battle through their respective churches and
presses.95 The Sentinellists' battle to preserve local control over Church affairs ultimately failed,
however, when the Pope excommunicated Sentinellist leaders in 1927. The battle, carried on for years,
had taken a toll on the Franco-American community not only in Rhode Island but also in other parts of
New England and ultimately contributed to la survivance's decline. Up to that time, however, battles
between the French-Canadian Church and that of the Anglophones contributed greatly to conveying to
Franco-Americans a sense of their place in the world.

Life in Québec, the immigration experience, structural differences between the French-
Canadian and the Irish-American Church, resulting tensions, and differences in language shaped 19th
century French-Canadians' lives and outlook. Activities of social organizations, of family and of
Church, too, further helped them bear up to the hardships they faced and endowed them with a strong
sense of their ethnic identity.
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CHAPTER TWO
BREAK WITH THE FRENCH-CANADIAN HERITAGE

Unlike their ancestors of the 18th and 19th century, Francos of the 20th had begun to lose
touch with a strong, proud French ethnic heritage. For many, the breaking of ties to the past were not
accompanied by a better life. Some gained prosperity, which served as an incentive for assimilation.
Others, however, lost the proud heritage of the past and reaped only the same kinds of hardships that
their parents and grandparents had. The result was a cultural void characterized by loss of identity and
lack of means by which to otherwise feel proud of themselves.  

As early as the 1880s many French-Canadians were beginning to accept the fact of their
biculturalism. They held onto their traditional beliefs and customs, but they began to assimilate
themselves into the dominant, Anglo-American culture. In 1879, even Ferdinand Gagnon argued that
French-Canadian immigrants had to adopt a double identity: French, but also American.96 By the
1920s, some of the greatest battles of la survivance had been fought, and by the end of the decade, the
defeat of the Sentinellists had signaled an end to the most spectacular battles.97

One of the first institutions of la survivance to collapse was the family.98 By 1920 over 84% of
all people of French-Canadian descent were living in urban, industrial centers and were becoming
increasingly vulnerable to their influence.99 Particularly between the First and the Second World Wars,
intermarriage between French and non-French increased. Children, when outside of the family home,
made friends with non-French speakers.100 If the children attended public schools, their exposure to
the English language and to English-speaking classmates increased even more.101 Neither children nor
parents were spending as much time together as their own parents and grandparents had done in the
past, and young people were staying out later at night.102

The French-Canadian Catholic Church, in the meantime, was losing its strength to uphold la
survivance. After World War II, parish priests began to reduce usage of the French language in
religious ceremonies. The number of parish schools decreased as enrollment declined, and in those in
which teachers bothered using the French language, they oftentimes devoted a half-hour or less to it
during the school day.103 Even in the 1930s, those who had attended French parochial schools were
finding that public secondary schools provided them with little opportunity to use their language.104

Mutual societies and associations were in decline. Between 1918 and 1945, they were finding it
increasingly difficult to support traditional activities.105 Some of the larger organizations, such as La
Société St. Jean Baptiste, were still in existence, but as more and more Francos became assimilated to
Anglo-American life, they had less use for the associations.106

In other areas of Franco-American life, too, there was less emphasis on la survivance. The
promise of economic prosperity appealed to Francos. Even as early as the mid 1870s material goods,
including stylish clothing, appealed enough to Francos so that they were, on the average, allocating to it
10% of their household budget.107 By the 1890s, French-Canadians' passion for stylish apparel was
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well-known.108 According to historian François Weil, even in the face of prejudice and discrimination
in the mills, they earned enough to stay in vogue at the cost of tradition.109 Many second and third
generation immigrants were beginning to abandon their French ancestry in order to reap the material
benefits of assimilation.110

 Some of the most immediate effects included changing attitudes towards naturalization and the
use of the French language. The extent to which assimilation was beginning to take a hold amongst
French-Canadians was evident in the growth of naturalization societies. During the 1880s, attitudes
towards naturalization were already beginning to change. French immigrants of Woonsocket, Rhode
Island were gradually letting go of their traditions and welcoming those of the dominant culture.111 In
1882, Ferdinand Gagnon himself became a naturalized American citizen and encouraged others to do
the same.112 In one of the largest population centers of Francos, Manchester, New Hampshire, French
immigrants established a naturalization center to encourage conversion to American citizenship.113

By the mid 1940s it was commonplace for Franco-American families to abandon their French
language.114 By the time when the young Francos were meeting in consciousness-raising sessions at
the University of Maine, even clerics, formerly the most stoic defenders of the French language, were
abandoning their use of the language.115

Francos were thus losing touch with their French-Canadian heritage. They thereby began to
lose their formerly-strong sense of ethnic identity, an identity that had provided their parents and
grandparents with a bulwark against the harsh experiences they had endured through mill work and
prejudice. The hardships, however, persisted.

It was not only during the migratory period and the time of the first French-Canadian
settlement in New England when there was a marked discrepancy between Franco and Anglo-
Americans in the kinds of jobs they held.116 Although the pattern of strict segregation had begun to
break down by the end of the 1890s, eight decades later, Francos still occupied the lowest socio-
economic strata in American society.

In a 1970 survey of Maine high school students, Anglo-American students who indicated that
their household's chief breadwinner worked in occupations among the highest status positions
outnumbered Franco-Americans by more than a two-to-one margin.117 According to another survey,
less than 29% of Anglo households derived their chief income from manufacturing, but more than
39% of French households did.118 In the state of Maine, 17.1% of Anglo households earned their
chief income from the highest-status jobs, that of professionals, but only 12.3% of the Francos did.119

In addition, the percentage of Franco households who received their chief income from work as
"operatives" was 25.8%, but among Anglo households, the number was 17.9%.120

In government jobs, too, which traditionally represented high social status, there were
differences between Francos and Anglos. Whereas 5.1% of Anglo households derived their chief
income from federal employment, 3.8% of those from French backgrounds did.121 In state
government, the corresponding numbers were 4.1% for the former group and 2.5% for the latter. In
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local government, they were 6.9% and 3.9% respectively.122 Examples of economic disadvantage,
moreover, were evident in the overall economic status of Franco-dominated communities such as
Lewiston. According to sociologist Madeleine Giguère, the United States Department of Labor
regularly reported that Lewiston's hourly and weekly earnings were among the lowest in the nation.123

Economic disadvantage, furthermore, closely corresponded to educational aspirations. Among
Anglo-Americans, the mean personal income for all college graduates was $5,267. For Franco-
Americans, it was $4,964.124 For those who never attended high school, the discrepancy was even
clearer. Anglo-Americans had a mean personal income of $3,273, but Francos, $1,583.125 The
correlation between education and income levels was clear also in children's' academic performance. In
Lewiston, elementary school children from French backgrounds lagged between 1.5 and 3 years
behind their Anglo-American peers.126 In the St. John Valley, where over 98.5% of students were from
French backgrounds, 84% of 8th grade students were below grade level standards.127

The low academic performance also corresponded with students' own meager expectations for
higher education. Between 1968 and 1972, Professor Ken Hayes of the Political Science Department
conducted an extensive survey of Orono students. According to the study, 24.4% of Anglo students
expressed their intent to finish college.128 Only 16.4% of Francos, however, indicated the same. In
another survey, 28.1% of Anglo high school student respondents expected to graduate from college,
but only 22% of Francos did.129 Franco-American high school students, moreover, tended to enroll in
fewer college preparation courses than did their Anglo peers.130

Perhaps one of the clearest indications of direct correlation between economic disadvantage
and educational aspirations was the discrepancy between Francos' numbers in Maine's population and
their under-representation in its land-grant university.131 Although Franco-Americans made up
between 25% and 30% of the state's population, they made up only marginal numbers in the
University of Maine system. At the Orono campus, students with French surnames comprised only
5% of the total, at Presque isle, 5%, Gorham, 6%, Farmington 6% and, at the Fort Kent campus -
where nearby communities typically had French populations comprising 80% or more of the total
population - about 30%.132 Of all respondents contacted during the four year period of Ken Hayes'
survey, 58% claimed Anglo-American heritage, and less than 16% Franco-American.

The prejudice against education at the University of Maine was reinforced by conditions at the
campus itself. Franco-Americans who had managed to overcome traditional resistance against public
education to a great enough extent so as to matriculate, once on campus, would have been discouraged
by what they saw around them. It was not only Franco-American students who were virtually invisible,
but employees as well. In the 1971-1972 University of Maine personnel roster, only 6.2% of all
surnames were French.133

In the background of the students themselves, as in the state of Maine, there were clear
differences between Francos and Anglos. The differences were evident in socio-economic status,
educational aspirations, and attitudes towards the university.134 Although 17.9% of students from
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English-speaking backgrounds came from families in which the source of household income was a
professional position, the same was true for only 9.5% of those from French backgrounds.135 The
households of only 13.3% of students from English-speaking backgrounds derived their chief family
income from manual labor, but over 22% of those from French backgrounds did.136 For Franco
students, the percentage of households in which the chief wage-earner was unemployed at the time of
the survey was more than twice that of their peers from Anglo backgrounds; 1.8% of those from
Franco-background families were unemployed, but only .7% of those of the Anglos.137 59.4% of
students from Anglo and 50% of those from Franco backgrounds indicated that their chief wage-
earner had an annual income equal to or greater than $10,000.138 In addition, whereas the head of the
average Anglo-American family earned $9,000 or more annually, that of the average Franco-American
household earned less than $9,000.139

The differences were profound not only in numbers, but also in their correlation to the two
groups' respective attitudes about themselves and the environment. According to a 1972 survey based
upon statistics compiled by Ken Hayes, the university was, in general, less hospitable to Francos than
it was to Anglos.140 Francos were a "little less proud" of being a part of the University of Maine
system, felt less positive about the university library meeting their needs, were less likely to feel that the
quality of education was "excellent," tended to have less positive feelings towards the administration,
and were less likely to believe that administrators and faculty were accessible.141

Franco students were different from Anglo students in other ways, too. They were
overwhelmingly Catholic, and Anglos Protestant. Whereas 13.8% of Franco respondents to Professor
Hayes' survey were Protestant, the number for Anglos was 70.2%.142 22.8% of Anglo respondents
were Democrats and 58.6% Republicans. Among Franco-American students, 61.3% were Democrats
and 22.2% Republicans.143 12.9% of Anglos, but 16% of Francos, expressed criticism of state
government.144

For Franco-Americans who aspired to high educational goals but were conscious of the
obstacles against it -traditional Franco resistance to education in state universities, socio-economic
disadvantage, differences between themselves and the majority of students at the state university, as
well as the differences between themselves and Anglos - the cumulative effect was that of
disenchantment and alienation. Annette Tanguay, one of the Franco-American group's founders, felt
alienated because she saw nothing at the Orono campus that reflected either her working-class or
French background.145 At the University of Maine at Gorham, Lorraine St. Pierre saw no evidence of
the French contribution to the state.146 A Franco student at the Orono campus during the 1970-1971
academic year drove the several hundred miles to her home in northern Maine every weekend to escape
the university milieu.147

The experience of alienation, however, was not only firmly rooted in the traditional relationship
between Anglos and Francos, perpetuated by the lack, as well as inadequacies, of a public university
education for Francos, and lack of employment opportunities, but, in addition, was compounded by
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experiences of prejudice that encroached upon Francos' lives from outside of the university. Claire
Bolduc once dated an Anglo-American who, upon learning that she had a French surname, told her that
she was from Lewiston and that her father worked in a mill.148 She had a landlord who made a joke
that denigrated French people - an act for which she never forgave him.149 Others, including Lilliane
Labbé, Yvon Labbé, and others had all had similar painful experiences.150

In public, too, there was denigration of the French heritage. In May, 1972 WCBB TV of
Lewiston, Maine broadcast an interview with several Franco-Americans about their French ethnic
heritage. According to a letter that F.A.R.O.G. member Claire Bolduc mailed to the television station,
however, the interviewer had shown both ignorance and insensitivity about Franco-American
culture.151 Late in 1972, Maine State House of Representatives member Eldon H. Shute made
derogatory remarks about Canadian drivers.152 In the public schools in Maine's St. John Valley that
the Franco-American group visited, they received hostile responses from Anglo-American
administrators. The relations between French and English in Québec between the 18th and 19th
century had given the French-Canadians a highly developed sense of their ethnic identity. Between the
latter half of the 19th century and the beginning of the 20th, when some 500,000 immigrated to the
United States, they brought with them their sense of who they were. Their experiences with the New
England Catholic Church, victimization by prejudice and their own tenacity in preserving their own
cultural heritage, la survivance, in turn bolstered their conception of who they were. Their sense of
identity helped them  endure the hardships they encountered.

Assimilation increased, however, and brought about a number of consequences. It helped some
immigrants gain prosperity. For others, assimilation was not the answer, and they tenaciously clung to
their heritage. Between the world wars and particularly after the Second World War, la survivance
declined precipitously. For those who wished to cling to the legacy of their past, reminders of their
former, proud identity and their place in the world were dying. Compounding the pain of losing their
heritage was the pain of, even in their own time, being continually subjected to acts of prejudice and
seeing reminders of their inferior social status. Acts of individuals, as well as those of American
institutions, seemed to confirm to Franco-Americans a sense of their own inferiority.

For those who accepted neither assimilation nor the continuation of denigration of French
people, something was needed to make up for the sense of loss. There was a gap that needed to be
filled, and there were those who were desperately seeking a way by which they could regain a sense of
their proud heritage. The means were to become visible to them in the events that rocked the American
nation in the two decades preceding F.A.R.O.G.'s beginnings.
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CHAPTER THREE

THE WORLD OF F.A.R.O.G.

During the two decades before F.A.R.O.G.'s birth, a revolution in consciousness was
occurring in North America. People in the United States rose up to protest the war in Vietnam, flooded
the Southern states to empower impoverished African-Americans, protested the destruction of the
environment, and asserted the equality of women. People in Québec, too, mounted loud protests as
some used violence to assert autonomy from the rest of Canada. The Franco-Americans at the
University of Maine, Orono saw the revolution in consciousness occurring around them and gained
inspiration for articulating a new Franco-American identity.153 

The peace movement was sweeping the nation. By the late 1960s, Americans were becoming
disillusioned with President Johnson's promises for a Great Society. The United States, after almost
two decades of involvement in Vietnam, was not winning. On 31 January 1968, North Vietnamese
troops launched a massive offensive against American and South Vietnamese cities and thereby
shattered the illusion that the effort to stop the spread of Communism was working.154 On 27
February, Walter Cronkite declared in his news broadcast that American involvement in Vietnam was
in a stalemate.155 His words expressed the feelings of many Americans who were beginning to believe
that the war effort was hopeless. Following the offensive, Americans' support of the involvement
declined dramatically, and anti-war protesters became increasingly militant.156  

In the Civil Rights Movement, Rosa Parks refused to give up her bus seat and, at the beginning
of the 1960s, black and white "night riders" rode integrated buses into segregated bus terminals. In the
summer of 1964 the Student Nonviolent Coordinating Committee (SNCC) staged "Freedom
Summer," a massive campaign to register Southern blacks to vote. Fannie Lou Hamer, a poor,
Southern black female civil rights leader, spoke to the nation in a live speech before the United States
Congress. Martin Luther King led the Birmingham march, and just before his assassination, was
organizing a massive march of the poor upon Washington D.C.

From the late 1950s, women were rising up. In the civil rights movement and, later in the anti-
war effort, they were beginning to realize that, even in liberation activities men were blind to the
oppression of women. When civil rights workers from Mississippi were recruiting college students for
the 1964 Freedom Summer, male interviewers routinely included in their interview evaluations of
prospective women volunteers comments about their physical attractiveness.157 James Farmer, one of
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the founders of CORE, when asked by a female civil rights worker about the position of women in the
movement, replied that it was "prone." At a national peace rally in 1970, when a woman tried to speak
about the sexism in the peace movement, males in the audience drowned out her voice with violent
shouts and demanded that she be raped. The radical feminism of the 1960s and 1970s was the
progeny of the denigration that male movement cohorts had subjected women to.158

As a result of their rise in consciousness that all women - as well as non-whites and the poor -
were oppressed, women across the country began to fight not only for others, but for themselves as
well.159 Women created their own organizations and began performing their own activities.160 In 1970,
Kate Millet published Sexual Politics, the "manifesto" of the rise in women's consciousness and the
impetus behind their new, political action in their own behalf.161

There were beginnings of a new phase of la survivance. The abandonment of French, ethnic-
centered activities by large organizations such as la Fédération Féminine Franco-Américaine (Fédé)
and the declaration of a number of clerics in New England to stop using the French language
symbolized contemporary Francos' break with their past.162 In scattered areas, however, the beginnings
of a new "survivance" were being sown.

The initial boost had come from unexpected circumstances. In 1958 the Soviet Union launched
Sputnik. Americans, rudely awakened to falling behind the Russians in space technology, acted
quickly. Between 1958 and 1971, the federal government, anxious to improve the quality of American
public education in order to help the United States retake its leadership, passed a series of programs
which indirectly boosted French bilingual education programs and aided Francos who sought
government help in preserving their cultural heritage.

By 1964, federal involvement in civil rights issues was becoming significant. Title IV of that
year's Civil Rights Act mandated equal educational opportunity for all children and provided funds for
programs that helped students who were deficient in the English language. Title VII of the same act
made unlawful not only discrimination based upon race, but also that based upon national origin. In
1965 the Elementary and Secondary Education Act enacted provisions that reflected both the new
emphasis upon different cultures and upon civil rights by providing funding for bilingual education
programs. In 1971, President Nixon promulgated Executive Orders 11246 and 111375 and thereby
required that agencies receiving federal funds apportion them according to local population
characteristics including ethnicity and native language.163 In 1972, Congress approved what it called an
"Ethnic Heritage Studies Program" and bilingual education programs under Title VII of the
Elementary and Secondary Education Act and the Emergency School Aid Act.164

One Franco-American who benefited from the federal government's efforts was scholar Gérard
Breault. In 1960 the federal government awarded him a grant funded by the National Defense and
Education Act to help Franco-Americans maintain their traditional language. The event marked the first
time that the federal government granted to an American ethnic group financial support for preserving
its linguistic and cultural heritage. In 1963, Breault received another grant from the same source for



22

writing a book about teaching Franco-Americans throughout New England.165 Other beneficiaries
included northern Maine high schools whose students were deficient in the English language. The
government funded the massive project, entitled the "PACE Fabric Project," for thousands of French
mother-tongue children.166

Additionally, there were scattered efforts akin to la survivance of old. In 1971 in Lowell,
Massachusetts, Franco-Americans began holding an annual "Franco-American week."167 In the same
year, the French/English, bilingual Observations was established in Lewiston, Maine, marking the
resurgence of aggressive, Franco-American, ethnic-directed journalism. During its ten-month
existence, it assertively called to task both individuals and local government for lack of attention to
Franco-American issues. Additionally, it provided in each issues bits of Franco-American history and
various columns directed at specific segments of the Franco-American population. One regular column
was a children's section written in French. It also distributed "Frog Power" bumper stickers, which
elicited responses and praise from not only Maine but from all over New England.168

In the Lewiston, Maine area there were other ongoing activities that suggested the resurgence
of a proud Franco-American consciousness. Organizations such as Le Club Richelieu, La Legion de
Marie, and L'Union St. Jean Baptiste were regularly meeting.169 Linguistics scholar Donald Dugas
declared in public that Québécois French is not inferior to Parisian French.170 Observations claimed, in
describing the extent of French language usage in Lewiston, that approximately a fifth of all books that
the local public library loaned each day were those written in the French language.171 It proclaimed,
furthermore, that the history of the Francos is as good as that of the Yankees and that teachers should
make their students aware of the fact.172 It described the establishment of the first French Catholic
Church in the city, and it devoted attention to the new Franco-American group at the University of
Maine, Orono.173 During its short existence, it published a series of letters both to and from the
university's Franco-American group and provided information about its purposes and goals.

Other activities, too, were taking place between 1970-1972. Bates College, with the aid of the
French government, sponsored performances of "Le Bourgeois Gentilhomme," in 1970 and "Le
Barbier de Séville" in 1971 to promote French culture.174 Franco-American students from Lewiston
High School presented soirées and plays and published a French language journal.175

Events in Québec also demanded Franco-Americans' attention. A new wave of nationalism was
rising and artists, intellectuals and politicians were longing for a stronger Québec.176 A new
restlessness, combined with technological progress and the youth of the population, encouraged the
belief that it was time for Québécois to change their society.177 Writers, including Michèle Lalonde,
were vigorously protesting all forms of oppression from that occurring against people in other
countries to that to which they felt that they themselves were being subjected.

Then in October, 1972 came the event that polarized French-speakers on both sides of the
Canada/United States border. The kidnapping and murder of James Cross, a government official by
the Fédération Libérale Québécoise (FLQ) elicited the October 16 promulgation of the War Measures
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Act. Between the date of the kidnapping and that of the killing, liberal journalists vehemently decried
government officials' lack of emphasis upon peaceful negotiations.178

At the Franco-American group's home grounds, too, the University of Maine, people were
affected by the events happening in the world around them. Anti-war protests on campus escalated
between 1968 and 1972. Some activities, including peace marches to Washington, D.C. in 1969 and
1971, led students outside of the university.179 Others occurred on campus and in the Orono area. In
1971 a large group of students marched to President Winthrop Libby's house to demand that the
university cancel classes and allow campus-wide discussions of the war.180 Some organized blood
drives. At one such drive, nearly 2,000 people showed up.181 On that particular day, many others
gathered in front of the university library to hear the Chancellor of the University of Maine system,
Donald McNeil, speak.182 Following the May, 1970 killing of three student anti-war protesters at Kent
State University, University of Maine students organized a long march from the campus to the nearby
community of Orono.183

Faculty, too, became caught up in protest activities. Some professors set aside time during class
for discussions about the war.184 At least one professor waived final examinations for a student who
had had a friend killed in Vietnam.185 Professor Walter Schonberger of the Political Science
Department spoke against the war at an April, 1972 public gathering in Orono and, later that month,
gave a televised interview.186 To increase his students' awareness of American militarism, moreover, he
taught one of his courses partly from the perspective of the Russians.187

The breadth of war protests was evident in the Maine Campus' coverage. By the late 1960s, it
had begun to frequently criticize American involvement. One example was an October, 1967 article that
asserted that members of the United States Senate were beginning to express dissent about American
intervention.188 It also harshly criticized non-dissenters, including Senator Barry Goldwater, for their
support of the war.189 It published information about how anti-war activists and draft resistors could
protest and earn money while doing so.190 During the 1972 presidential campaign, the paper strongly
criticized liberal candidate George McGovern for vacillating about Vietnam.191

People were becoming involved with environmental issues. In March, 1972 students organized
to discuss the dangers of oil shipments near the Maine coast. At least one faculty member, Professor
Peter McLaughlin, also participated. The Maine Campus, too, became involved. An August editorial
described offshore shipping as a hazard to Maine waters.192 The debate on the dangers of oil
shipments escalated when in July, 1972 a Norwegian oil tanker spilled over 100,000 gallons of crude
into Casco Bay.193

The civil rights movement affected the university. The administration was busy encouraging
ethnic and cultural diversity in its student body. In November, 1971 the Board of Trustees reaffirmed
its commitment to non-discrimination and created a new position, Affirmative Action Officer of the
Chancellor's Office, in order to oversee the implementation of affirmative action.194 The university
actively recruited black students from large urban areas.195 It invited the President of the Boston
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Regional branch of the NAACP, Kenneth Guscott, to visit the Orono campus.196 For the first time in
its history, the university began a formal program for hosting students from other countries.197 It
created the position of Foreign Student Advisor for international students.198 Students themselves
aided the university's work towards achieving cultural diversity. The Chinese Students Association
offered Mandarin language lessons during the winter of 1971.199 Native-American students, led by
Ted Mitchell, an undergraduate student and member of the Passamaquoddy tribe, established an
organization for Native-Americans.200

Efforts to achieve a diversified campus included not only increasing ethnic and cultural
diversity, but also increasing diversity among other traditionally under-represented and disadvantaged
groups. In the late 1960s it had begun efforts to provide facilities for physically impaired students.201

In 1972 the Maine Campus encouraged the new emphasis. A fall, 1972 editorial encouraged additional
efforts to provide special facilities for handicapped students.202 It also urged the university to make a
college education more accessible to those from low-income families. A July, 1972 article argued that
one of the major reasons why many students were attending two-year colleges instead of four-year
was because the latter were not providing enough financial support.203 During the same month,
Chancellor McNeil urged, at a Bangor conference that involved representatives of seventy-two different
two-year colleges of both the United States and Canada, that all schools keep costs down to enable
anyone to obtain a college education.204 During the summer of 1972, the Orono administration linked
together its financial aid and admissions services to coordinate admissions with funding awards.205

One of the most significant series of events which was occurring at the university and was
providing the impetus behind the Franco-American group's female members' rise in consciousness,
however, was a new awareness and assertion of women's rights. Women's issues would encourage the
women to assert not only their ethnic, but also their gender, consciousness.

During the Franco-American group's formative years, bias against women was significant. In
the university's administrative hierarchy, females were, in comparison to males, severely under-
represented. During the 1972-1973 academic year, twelve different administrative committees had no
woman member.206 In the Council of Colleges, comprised of the Academic Affairs Committee, the
Library Committee, and the Research Funds Committee, no woman served.207 In the Graduate School
Committee for the Graduate Board, entire departments had no women. There were none in the
biological sciences, physical sciences, mathematics or social sciences departments. In the humanities,
only one woman was represented and, of the twenty-three different departments that participated in the
Graduate School Committee, only one had a female.208 In the curriculum, women were virtually
invisible. A special investigative group that had been convoked by President Libby in 1973, the Task
force on Women, concluded that course syllabi acknowledged men's achievements but hardly ever
those of women. Moreover, when women's achievements were mentioned, the Task Force observed, it
was largely "denigrated."209

Bias occurred not only in academic departments and the curriculum, however, but also in
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employment. During the summer of 1972, the Department of Health, Education and Welfare (HEW)
investigated the university's Grounds Crew for refusing to hire women and concluded that
discriminatory bias had occurred.210 The investigations began after two women who had tried to find
work were turned away.211 The HEW also found bias in pay. In general, women were receiving $600
less per year than male peers who held similar responsibilities.212 There were, in addition, other acts of
discrimination committed by individual males at the university. The Task Force on Women
documented one case of a male counselor refusing career counseling to a female. He believed that the
woman's future should be decided not by plans she had for her own career, but by those she should
make to help that of her husband.213

Among the student body, too, attitudes towards women and women's issues showed apathy at
best. In a random survey conducted at the university, students indicated that women's programs were
among the least of their concerns.214 In the supposedly liberal, student activist organizations
themselves, there was bias against women. One female peace activist recalled that, although university
men who were involved in the movement were liberal in anti-war issues, they were not in women's
issues.215 Despite the institutional biases and student apathy, however, women's activism at the
University of Maine, Orono, inspired by the women's movement sweeping across the nation, was
beginning in earnest.

In December, 1971 radical feminist Robin Morgan came to exhort University of Maine women
to empower themselves and fight for women's' equality.216 The Association of University Women,
with the Orono League of Women Voters, co-sponsored Professor Walter Schonberger's April, 1972
anti-war lecture, and it was also busy with local election activities.217 Women were meeting on Tuesday
and Wednesday nights in informal discussions about women's issues.218 The university itself
appointed Joann Fritsche as the new Director for its Office of Equal Opportunity.219  

The context of the late 1960s and early 1970s, the world within which F.A.R.O.G. was taking
shape, was thus one of intense activity. People of all races, colors, religions, and backgrounds were
examining their past and re-defining who they were. The events, touching people around the nation, the
state of Maine and the university itself, could not help but affect how the Franco-American group
sought to find a means of articulating their people's lost identity.

The events of the 1960s had a direct effect. The civil rights movement provided
inspiration.220 The Franco-Americans, like the African-Americans of the movement, felt distrust
not only of the United States government, but of all large, institutional bodies in general and
allowed themselves to be influenced by new ways of defining their relationship to the larger
society.221 One of the milestones they achieved early during their discussions was realizing that
they could do little to help others unless they could define and articulate their own Franco-
American ethnicity.222 They talked to each other and began to realize that everybody seemed to
have shared many of the same experiences.223 Claire Bolduc, for one, believed that her own
experience with the "sisterhood," "solidarity," and "brotherhood," contributed to her
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participation.224

The group as a whole was cognizant, moreover, of the new seeds of pride in French culture
that were, in places like Lewiston, being sown. They were aware of Norman Dubé and Donald
Dugas' work in promoting French-English bilingual education programs in northern Maine and of
events in Lewiston.225

They were also inspired by the events in Québec. They admired the Francophones' effort to
separate from the Anglophones and believed that, if it could be done without bloodshed, "it must be
good."226 They were impressed by the Québécois effort to gain autonomy, and the group's future
Coordinator, Yvon Labbé, became aware of Québec literature for the first time in his life.227 His
new awareness, in turn, helped him to discover a unique French literature in Maine.

The women of the group took inspiration from not only the civil rights movement and the
other events occurring in the world around them, but especially from the women's movement. "We
looked at our mothers' lives and decided that was not what we wanted," Claire Bolduc recalled.228

The women realized that "it wasn't right to give men all the power" because "that would be as bad
as letting the French be put down."229 Their awareness that abuse and discrimination oppressed
women in the United States and in both the Québécois and traditional French culture had been
confirmed by the treatment they received from males during the group's own consciousness-
raising sessions.230 They tried to come to terms, therefore, not only with the sexism in the United
States, but also with the sexism they saw in their own French culture.231 They questioned
themselves and tried to arrive at an identity that would balance their ethnicity with their gender.
Claire Bolduc stated, "It was really confusing in what are you first. Are you a woman first, or a
French person first?"232

The events happening around the Franco-American women provided to them the
opportunity to not only participate, but also learn about and assert their equality with men. Robin
Morgan's visit and the informal gathering of groups of women for consciousness-raising made a
deep impression upon them.233 The women - four of the group's five core members - regularly
participated in the Tuesday and Wednesday night meetings of campus women and clearly
indicated to the males in the Franco-American group that they would not accept subordinate
status.234

The group as a whole was, therefore, heavily influenced by the sight of others around them
aggressively finding new ways of defining themselves, and they ardently sought ways by which
they could do the same. "Let's talk different ways, let's invent ways to use our culture," was
Bolduc's response to the world of the time.235 It was thus the events that had led up to and
culminated in the late 1960s and early 1970s that showed the group how they could, like their
ancestors, gain and articulate a proud French ethnic identity.
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CHAPTER FOUR
F.A.R.O.G. LEADERS

Traditions from Québec, as well as contemporary events, had played a major role in leading the
Franco-American group to develop a new identity. It was not, however, just those events occurring
outside of individual members' own lives that determined the course of action they would take.
F.A.R.O.G.'s genesis was the result not only of tradition and of their reactions to contemporary events,
but also of choices they had made about naming themselves: defining for themselves who they were
and how they would articulate their own identity.

Yvon Labbé was born in 1938 in Québec where his father worked as a cook for logging
crews.236 At the age of eleven, when he and his family moved to Stratton, Maine he spoke only French
and not a word of English.237 After attending seventh and eighth grades at St. Georges de Beauce,
Québec he studied for five years at an American high school in Madison, Maine.238 Attending high
school where teachers taught in English was a difficult experience. Although Labbé had, in Québec,
become accustomed to hearing his teachers tell him that he was very bright, when he began school in
Madison, his teachers told him that "there was something wrong" with him, that he could not talk
correctly, and that his thinking was skewed.239

It was not only in his studies, however, where Labbé faced obstacles because of his French
heritage. Anglo-American classmates teased him because, to them, his name sounded like the Anglo
name for women, "Evonne."240 To stop the teasing, he adopted the name "Ivan" and began to hide his
French identity. He began withdrawing into himself and developed negative attitudes about his
language, background and parents.241 He had begun to internalize the values of the Anglo-dominated
environment, which had taught him that his French identity was something to be ashamed of.242

Labbé's college years, too, convinced him that he must erase his Québécois heritage. After
finishing his undergraduate work at the University of Maine, Orono in 1963 and matriculating in 1965
into its graduate program in the College of Education, he traveled to France. While there, he diligently
erased his Québécois accent and learned to speak French in the manner of the Parisians.243 After he
completed his graduate studies in 1968, he began teaching French in Wellesley, Massachusetts.244 He
decided to quit teaching, however, as he gradually began to rebel against the thought of teaching
French, his mother-tongue, as if it were a "foreign language."245 His teaching job, as well as his other
experiences, had begun to lead him to a new level of consciousness about his French ethnic identity; he
had begun to reject the notion that his French-Canadian mother-tongue and heritage were culturally
inferior.

In the fall of 1971, President Libby approved Labbé's appointment as French Instructor at the
university.246 Labbé's experiences as an immigrant, a French-Canadian schoolboy brought up in
English-speaking schools, a student in France, and a teacher of French language had led to
introspection and raised consciousness and, at the University of Maine, Orono an opportunity to meet
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with other Franco-Americans. By 1970, he was ready to create a voice for Francos. In a 1971 letter to
Assistant Dean of Student Affairs Dahlberg, Labbé declared, "I am a French Canadian; I need and
want to work with people to alleviate the effects of cultural conflicts imposed on them by their
environment."247

Claire Bolduc, like Labbé, had had life experiences that led her to reject the hostility against
Franco-Americans and to affirm her ethnicity. Bolduc, born at Eagle Lake, Maine in 1946, attended
schools in Québec from first through third grades.248 Between grades four and eight, she attended the
St. Louis School at Fort Kent.249 Between ninth and twelfth grades, she attended schools in Ste.
Agathe and Jackman Station. After graduating as Salutatorian of her high school class in June, 1963
and winning a scholarship, she enrolled at St. Joseph's College in North Windham.250 Once in college,
she participated in various activities, including student government, the French Club and the Judicial
Board.251 By the time she became involved with F.A.R.O.G. in 1970, she had additional political
experience from participation in the women's' movement. she also had teaching, counseling and
administrative experiences from work. During the years 1967-1969, she worked as Administrative
Secretary/Assistant for the Diocesan Bureau of Human Relations in Portland, Maine. Between 1968
and mid 1970 she also taught mathematics at Portland's New School Workshop.252

Bolduc was, by the time she joined the other Franco group, conscious of the stigma attached to
the French-Canadian culture. Even while still in elementary school, she had learned about Anglo-
American prejudice when a teacher, punishing her for having spoken French outside of the classroom,
made her write one hundred sentences reading, "I will not speak French."253 By the time she began her
studies in college, she had begun to notice that nowhere was there evidence of French contributions to
the state of Maine.254  She had noticed that people who held the most prestigious jobs were Anglo-
Americans and that those who held the least, French.255 When she came to Orono in 1970 and met the
others of the Franco-American group, she began to realize that they had all shared similar experiences
and perceptions.

It was not only Bolduc and Labbé, however, who made a conscious choice to rebel against the
cultural oppression they had known. Annette Tanguay, despite having been put down by her French
language professor for her Québécoise accent, firmly believed that there was nothing wrong with being
of French descent.256 Lilliane Labbé had, even in high school, embraced her French heritage.257 While
still in elementary school, she was known in the neighborhood as "the French kid" because of her
insistence on speaking French. Even early in her life she had begun to react against denigration of
French people and become determined to cherish her French-Canadian heritage.258 Cécile Collin,
although only eighteen in 1972, also rejected the idea that there was something wrong with being of
French-Canadian descent.259 As the Francos became increasingly conscious of their common
experiences as a denigrated, Franco-American minority group, they became more determined to act
upon their convictions. Claire Bolduc recalled that they realized "there was something wrong" and that
they "had to do something."260
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When they saw other people rising and re-defining their own identity, they were encouraged.
They saw the effects of the civil rights movement, the women's movement, the assertiveness of
Québécois Francophones towards self-determination, and, in their own backyard, the resurgence of la
survivance among New England Franco-Americans. Their convictions were further buttressed by
encouragement from contact with other Franco-Americans of New England. In October, 1972 the
Bangor Daily News printed an article about the rise of Franco-American ethnic consciousness. The
article, entitled, "'Frog Power': Ethnic Identity Forms," described green "Frog Power" bumper stickers
that F.A.R.O.G. was distributing, and it described F.A.R.O.G. as being one of the most vocal Franco-
American groups in the state.261 The result of the article was a spurt of letters from Franco-Americans.
François Beaudet, teacher of French language at Tollgate High School of Rhode Island and resident of
Warwick, Rhode Island wrote to ask for bumper stickers and information on how he could help the
group.262 Ethelyn LaGassey Montgomery of East Millinocket, Maine asked for "Frog Power" bumper
stickers and wrote words of encouragement.263 Robert Massé, chef at the Hyde School in Bath, Maine
praised F.A.R.O.G. and asked for information on obtaining the stickers.264

F.A.R.O.G.'s rise in consciousness was a result, therefore, of not only the traditional, as well as
contemporary historical context, but also of the individual experiences of its leaders and the support
that the group as a whole received from the Franco-American community. Once they had made choices
to redefine who they were, however, they had to find a practical means with which to translate ideas
into reality.
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CHAPTER FIVE

THE ADMINISTRATION

The administration at the University of Maine, Orono became involved with the young Franco-
Americans. In 1970, Yvon Labbé and other members of the group met with President Libby. Over
several meetings that spanned a period of months, they had informal discussions about the situation of
Franco-Americans at the university. During the initial meetings, the young Franco-Americans asked
nothing of the university or of the President. The President himself, however, became personally
involved as his talks with the students made him increasingly aware of his own experiences with the
traditional discrepancies between the lives of Anglo and Franco-Americans. He gradually became
determined to do what he could for the group. One of its foremost supporters, he provided much of the
practical means by which a new Franco-American identity could be created.

Notwithstanding his sympathy, there were formidable obstacles. In 1972, the University of
Maine, Orono was in a severe budget crisis. In May, Special Assistant to the President Robert
Treadwell submitted to President Libby an alarming report about the university's finances.265 It stated
that major budget cuts were a certainty.266 Libby, responding to the report, considered eliminating
entire academic departments. Possibilities included elimination of the Music Department, the
Childhood Development program, the Education Department and the College of Business
Administration.267

The administration as a whole responded to the crisis with harsh proposals. It recommended
raising tuition between $100 and $200 per semester and eliminating the University of Maine system's
plans for establishing a medical school.268 Libby himself argued that, before committing much-needed
funds to a school that did not yet even exist, the administration should solve the current budget
problems.269

At the height of the crisis during the summer of 1972, the administration was facing a
challenge from faculty members and professional employees who were organizing for pay increases.
Between September, 1970 and February, 1972 members of the professional staff and faculty had, in
response to a lack of salary increases since early 1970, organized into the University of Maine Faculty
and Professional Association. At meetings, they made lists of recommendations for the university.
Among the lists' highest priority items were the specification of salary ranges for different levels of
professional positions, annual salary increases of at least 6.0% per annum, $8,500 as the lowest salary
for professionals, and leaves of absence.270 Demands included the immediate instatement of a 9.1%
across-the-board salary increase for all professional and faculty positions as a compensation for
earnings' losses due to the inflation of the several preceding years, an additional 10% merit and
inflation increase for the first year of the next biennium, and a 15% increase for the second year.271 All
told, the salary increases and benefits that the Association proposed totaled 19.1% for the first year
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and an additional 15% for the second.272

Some members of the Association had received raises. The increases were insufficient,
however, to compensate for increases in cost-of-living.273 Salary levels were decreasing at a rate of 2%
for every 1% of salary increase.274 The result of pay levels not keeping up with inflation was, the
Association claimed, that of making the take-home pay decrease between 7% and 12% during the last
pay biennium.275 The effect of the university's financial crisis was that of potentially posing
serious obstacles to nascent groups, including F.A.R.O.G., that depended upon university funds for
support. The university was able to, however, circumscribe the budget problems to a great enough
degree to be able to help the group.

In 1971, Congress passed the Emergency Employment Act. The act provided federal funding
directly to locally-controlled programs - including those of the University of Maine, Orono.276

$50,000 that the Emergency Employment Act provided to the university by the end of 1971 made it
possible for it to hire, in December, a coordinator for the new Franco-American program.277 In
October, 1972 the university had, upon receiving the funds, begun its search to fill the position.278 On
8 November, Yvon Labbé had submitted his application.279 In January, 1972 the Office of Student
Affairs hired Labbé, and the Franco-American group became a formal part of the university.280

The administration's efforts to establish a Franco-American program was bolstered by the
group's own efforts. In May, 1972 F.A.R.O.G. member Céleste Roberge met with Burt Hatlen,
Chairperson of Cultural Affairs at the Orono campus to solicit funds for Canadian and Franco-
American poetry readings.281 Hatlen provided $1,000.282 Later that year, Roberge met with members
of the university's Community Action Board. They gave $2,000.283 In October, she visited the
University Christian Movement in Portland and received $170.284  Financial obstacles between 1970
and 1972 were not the only difficulties facing F.A.R.O.G., however. The prejudice of some
administrators also posed a potential obstacle.

Despite the fact that, by the end of 1971, President Libby, Kristine Dahlberg and Vice
President Clark had committed their support to the Franco-American group, there were others who,
even by the beginning of 1972, clearly were apathetic or, in some cases, hostile to the establishment of
a Franco-American program. In April, 1972 the group circulated to different departments of the
university a questionnaire about Franco-Americans. The survey asked two questions: "What is the
University doing relative to the Franco-American population in this State and those here at UMO?"
and, "From the perspective afforded by your present position, what do you think should be done?"285  

In his response to the survey, a member of the Sociology Department railed against what he
thought were the group's plans to establish a quota system favorable to Franco-Americans.286 An
administrator responded that present hiring procedures for university employees were satisfactory. He
stated, "Equality in hiring people of their group for any jobs for which they are qualified is in force
already, university wide."287 His response showed either ignorance or neglect of numerous federal,
regional, state and local - as well as University of Maine - statistics showing the consistently,
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disproportionate distribution of Franco-Americans among the lowest socio-economic scales. A
professor in the Anthropology Department replied that the university's resources were as accessible to
people of French background as they were to those of Anglo backgrounds.288 An administrator of the
Pulp and Paper Foundation stated in his response that his department welcomes applications for
scholarships from all "qualified students."289 A member of the Admissions Office for the Orono
campus decried the fact that F.A.R.O.G. seemed to be attempting to destroy the notion of a
homogeneous society. In his response to the survey he stated, "Why are we attempting to divide our
populations (country) into small segments? Where did the 'melting pot' go?"290 Another administrator
replied, "I don't intend to (illegible) an exhaustive discussion."291 Yet another stated that there were
others who could better answer the survey's questions.292

The sympathetic administrators, however, were able to overcome the prejudice. They were
already aware of the history of Franco-American socio-economic disadvantage, and they were among
those who held the most powerful positions at the university.

President Libby was clear about his support of the Franco-Americans. In his response to the
April, 1972 survey, he strongly encouraged the establishment of a Franco-American program.293 He
acknowledged that the University of Maine had provided much "lip service" to the Franco-American
community, and that it must, in the future, make a "major, concerted effort...to understand and
appreciate the contributions of the Franco-Americans to the culture of the Northeast."294 He asserted
that the French population "could become a source of great strength to the University...(and to) the
State."295 He suggested that the university begin research projects about Franco-Americans, start a
"massive program" to teach conversational French to both undergraduates and adults, initiate a Franco-
American studies program, establish counseling programs to help children from French backgrounds
realize their intellectual potential, create television programs to explain Franco-American culture to all
Maine citizens, develop miscellaneous health, political and educational opportunities specially tailored
to Franco-Americans' needs, and recruit Franco-Americans for professional job positions.296

Libby's sympathy was especially evident in his understanding that the cultural oppression to
which the French had been subjected was due in large part to the ignorance of those, including himself,
who unknowingly participated in its perpetuation. He told Yvon Labbé that, when he was a youth
working on potato farms in northern Maine, the "French picked on their knees."297 He acknowledged,
in a 1972 public address about the French in New England that he himself had, through his past
ignorance, perpetuated the oppression against Franco-Americans.298 He stated that his own
background as an Anglo-Saxon Protestant "prejudiced" him "against recognizing the tremendous
contributions of the Franco-American to our culture." He continued, "by our very attitudes the Franco-
American within the Maine culture was relegated to the status of second class citizenship."299

His contribution was evident not only in his own attitudes, moreover, but also in Franco-
Americans' recognition of his efforts. Ethelyn Elizabeth Montgomery, a Franco-American woman of
East Millinocket, congratulated him. She wrote to him, "The whole idea is something that should have
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been started long ago, but at least there is now a beginning...congratulations for doing something in
recognition of the large French population's problems."300 The new Coordinator of the Franco-
American Program, Yvon Labbé, fully recognized the extent of Libby's support. In late 1972, when
Libby announced his plans to retire,  Labbé wrote him a letter that expressed his concerns about the
continuance of the administration's efforts for Franco-Americans. He wrote, "I...have the feeling that
F.A.R.O.G. will be shaken somewhat without an understanding supporter at the very top," and he
expressed his hope that their needs "will not fall on deaf ears in the future."301

Other administrators, too, were aware of and determined to meet Franco-Americans' needs.
Vice President Clark had, in the fall of 1970, participated in a meeting with the Franco-American group
and provided some of its initial funding.302 During the summer of 1971, it was he who had allocated
funds to the group to make it possible to pay for its visits to the northern Maine high schools.303 He
also gave moral support. He called for including Franco-American materials into the university's
curriculum and stopping the treatment of French culture as "something foreign."304 In his reply to the
F.A.R.O.G. survey, he proposed that the library increase its holdings about Francos, that the university
recruit more Franco-American students, and that it establish a Franco-American studies program.305 In
his address at the May, 1972 conference on Franco-Americans he acknowledged the significant
proportion of Francos in the Maine population and the implied inferiority of labeling French a
"deuxième langue," a second-class language.306

Kristine Dahlberg, Assistant Dean of Student Affairs, was aware of Franco-Americans' issues
and of the need to re-define their status. In April, 1972 she provided to F.A.R.O.G. detailed and
positive suggestions. They included encouraging public school teachers to address Franco-American
students' needs, providing courses to help them develop their French heritage and language, developing
exchange programs with French areas of Canada, presenting French poetry and culture through arts
programs, and increasing the general state population's awareness by using the media.307 In addition,
she affirmed the university's commitment to "cultural pluralism and to the value of tolerance and
appreciation for diversity" and acknowledged the cultural conflict Franco-Americans faced: Franco-
Americans "see the only road to future success as one which requires the denial of their French
inheritance and, hence, a rejection of a part of themselves."308  

Ruth Benson, Affirmative Action Officer of the Chancellor's Office, aided the group's efforts.
Her 8 March, 1972 request, asking that the group document the disadvantages and needs of Franco-
Americans to present to the Chancellor, resulted in providing the opportunity to describe its purposes
and goals. In response to Benson's request, the group's members submitted a detailed report that not
only listed its activities,309 but also valuable statistics about Franco-Americans' economic and
educational disadvantages.310 The statistics were, to F.A.R.O.G., like "money"; they created the
Franco-American population where none had previously been recognized by the university.311

It was not only members of the administration proper who supported the effort, however. The
Onward Program was directly responsible for encouraging and providing some of the university's
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initial support.   
In 1970, the University of Maine, Orono had established its Onward Program in order to

recruit students from educationally and economically disadvantaged backgrounds. Its beneficiaries
included students who, for academic reasons, would have found it difficult to go to college or, without
assistance, almost certainly have failed in the attempt.312

The university, early in 1970, hired Gerald Herlihy. Prior to his instatement at the university,
Herlihy had held other positions in which he worked as an advocate for disadvantaged groups. He had
worked as a teacher for black children from impoverished families at Roosevelt High School in Long
Island and, also, at a prep school in Maine for high school dropouts.313

Herlihy's support of the Franco-American group began in the spring of 1970. He, Robert
Rioux of the Foreign Languages Department, and Vice President Clark invited Yvon Labbé and other
Franco-American students to participate in a meeting about the needs of Franco-Americans. Soon after
the meeting, Herlihy hired Labbé and three other Franco-Americans to visit prospective Franco-
American students at high schools in the St. John Valley.314

The Onward Program, like other offices of the university, however, was facing immense
challenges. There was lack of financial resources, priority conflicts within the top levels of the
administration, and Franco-American communities' hostility towards higher education.

The group's efforts to meet with high school students from the St. John Valley was one project
that depended directly on the amount of funds that Onward could provide, and Onward had difficulty
finding the money. In April, 1970, Herlihy submitted an application for federal funding. Although the
application was approved and funds recommended for the program, money did not become available
until the fall of 1972.315 Because the Orono administration, however, directly provided funds to
Onward, Herlihy was eventually able to pay for expenses incurred by the group's visits to the schools.
The administration nevertheless did not immediately provide further financial support. In the fall of
1971, as a result of lack of funding, Onward was unable to keep all four of the students originally
hired and retained only two, Yvon Labbé and Tom Bouchard.316

A conflict between the agendas of different segments of the administration posed a potential
obstacle. Chancellor McNeil and Associate Chancellor Archie Bufkins had wanted Onward to
emphasize recruiting students from the inner cities.317 They wished to recruit African-American
students from cities such as Washington, D.C. and New York. The university had already begun a new
minority recruitment program in memory of the slain Dr. Martin Luther King. According to
Chancellor McNeil and Vice Chancellor Bufkins, Onward's purpose was that of recruiting and
supporting these minority students, the Martin Luther King Students.318

President Libby, however, wished to serve students from the state of Maine. He felt that the
Onward Program should recruit and assist the state's own disadvantaged students instead of recruiting
from other areas.319 Although both the President and the Chancellor's Office wished to, through
Onward, provide access to a university education to traditionally-disadvantaged students, the group
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each was trying to reach was different.320 Because of Gerald Herlihy's willingness to help, however,
the Onward-Franco-American group effort was able to overcome the most serious obstacles.
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CHAPTER SIX

CONCLUSION

F.A.R.O.G.'s genesis was not the result of a spontaneous rise in consciousness that
affected the young Franco-Americans. It was, rather, a consequence of historical events that
were traceable to at least as far back as the beginning of the 18th century.

Relations with the English in Québec, the experience of immigration, and the rise and
decline of la survivance were among those events in French-Canadian and Franco-American
history to which F.A.R.O.G. could trace its beginnings. Events in the United States and
Québec during the 20th century, too, provided inspiration. The individual life experiences of
the group's leaders contributed. Material, as well as moral, support provided by the University
of Maine, Orono administration was a factor. F.A.R.O.G.'s genesis was the culmination,
therefore, of a complex process that originated in both Franco-American tradition and
contemporary historical events.
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